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        January 12, 2017  
 
Dear Acacia Community, 
 
 Happy New Year!  We hope you all had a peaceful Christmas Season. 2016 was a 
year filled with many memorable and significant events.  How meaningful that the last 
Class Play for the year was that of Class 3, Noah’s Arc, a story of faith, hope, forgiveness 
and new beginnings.  With a deep sense of gratitude for the year that was, we welcome 
2017.   
  
 We are now in the season of the Epiphany.   This festival is based on the story of the 
Three Wise Men, also known as the Three Kings or Magi, learned men from the East who 
find the courage to leave the comfort and luxury of their land to embark on a journey.  
They follow a star that they believe will lead them to the Messiah, the Savior of the World.  
The way is long and arduous.  They know very little of this Messiah, only that He is to come 
not as an omnipotent leader but instead, in the form of a helpless and totally dependent 
Child.  With patience and a profound sense of trust, they fix their gaze at the star.  Every so 
often the star disappears, so they must keep moving with uncertainty, and nothing but 
faith and trust to keep them going until its reappearance.  The star eventually leads them 
to the Christ Child, and with tremendous joy, they behold and worship Him with gifts of 
gold, frankincense and myrrh. Such a profound encounter leaves no one unchanged.  That 
night, an angel  appears to them in a dream and tells them they must not return to their 
land the same way they came but instead, find a different path home.   
 
 This festival will last for the next 4 weeks.  Year after year, one never tires of hearing 
or even retelling this simple yet captivating story.  Its message is universal and timeless, so 
pregnant with symbolic meaning and relevance in our lives in so many levels.  
 
 May the gifts of this season inspire us all!  
 
 

 
        With our warmest regards, 
                                                                                 Teacher Trina Galvez 
                   For the College of Teachers 
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January 19, Thursday  
Class Picture-Taking 
 
January 25-26, Wed/Thurs 
Class 6 Camia Play 
 
January 28/Saturday  
Chinese New Year (Holiday/
TBA)  
 
January 30-31, Mon/Tues 
Class 4 Santan Play 
 
Month of January 
Assessment of Candidates 
for Class 1 SY 2017-2018 

January 4, Wednesday 
All classes resume 
 
January 4-31,  
Acceptance of Payment of 
Reservation Fees (SY 2017-
2018) 
 
January 11-13, Wed-Friday 
US 3rd Quarterly Exam 
 
January 14, Saturday 
9:00-11 A.M./Michael Hall  
Public Orientation/Open 
House  
 
January 18, Wednesday 
Sikhayan Festival (Sta. Rosa 
Holiday) 
 
 

December 13-14 
Class 3 Play, “Noah’s Ark” 
 
December 14, Wed 
Pre-School Last Day  
 
December 15, Thursday 
GS & US Christmas Party 
 
December 16, Friday 
C4-US Christmas Festival 
 
December 17, Saturday 
Pre-School, C1-C3      
Christmas Festival & Party 
 
December 19-January 3 
Christmas Break 
 
December 22-January 2 
Admin Office Closed 

LOVE… For REAL (AWS 
Concert 2017) 
 
Save the date: Saturday, 
February 25, 6PM at Insular 
Life, Alabang. 
 
We will also be needing 
volunteers for registration 
and logistics. 



 

3 AWS Bulletin SY 2016-2017 — Issue No. 07 (January 2017) 

Christmas Festival 2016 

Class 3 Play, “Noah’s Ark” 

Class Three Lily shared 
their talents in the play 
“Noah’s Ark” last     De-
cember 13 and 14 at the 
AWS Farm Shed. They       
re-enacted the Biblical   
story of Noah who was 
called by God to build an 
ark and to gather his family 
and all the animals in the 
land. The children    
demonstrated so much  
enthusiasm and joy as they 
sang, jumped, danced, and 
acted their roles. 

It takes a village to raise a child 
and it’s the support of the 
teachers, parents and staff that 
made this play very successful. 
The message of hope and trust 
continue to resound through-
out the season. 
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We Stand on the Shoulders of Giant 

Upper School Community Outreach 

Ms.  Maryjoan, as she is fondly remembered 
is a true beacon of light, courage and 
strength. Indeed, Acacia owes so much to 
this admiral woman whose life’s work was 
dedicated to bringing Waldorf Education to 
the children of our country. We will miss 
you, our beloved Maryjoan. You will remain 
present in our thoughts and in our hearts as 
our guiding inspiration. 

Before the year ended, the Upper School 
students together with some teachers, 
parents and the Acacia Admin Staff had 
the privilege of doing an outreach activity 
with a struggling community in Sitio 
Hemedes, Brgy. Malilit, Sta. Rosa, Laguna, 
15 minutes away from Acacia. The        
students gathered the children of the 
community in our usual, familiar circle. 
Together they sang songs and the         
students organized games for the        
children. We ended this encounter with a 
meal for the community and Christmas 
gifts of school supplies for the children. It 
was a fun-filled event and we hope to 
make this out reach program an annual 
Christmas event. 

Ms. Mary Joan Fajardo , one of the pillars of   
Waldorf Education here in the Philippines and co
-founder of Manila Waldorf School, the first  
Steiner in the  country, crossed the threshold last 
January 12, 2017 after undergoing a series of 
treatments and medication due to her illness. The 
very seeds of the MWS began in her backyard in 
Rolling Hills, Quezon City, 22 years ago.   
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Let There Be Music: The Music Curriculum in the Waldorf School, Grades 1-
8 (Reprinted from RENEWAL Magazine) by Andrea Lyman  

Music is an important element of the Waldorf cur-
riculum. According to Rudolf Steiner, the human 
being is a musical being, and the making of music 
is essential in experiencing what it is to be fully 
human. Music in the Waldorf curriculum awakens 
and nurtures the deep inner life of the child. 

As the main lesson curriculum follows the very 
specific stages of child development, so also does 
the music curriculum. Engaging the soul activities 
of thinking, feeling, and willing in the child, the 
study and experience of the various elements in 
music arouse and cultivate the very forces neces-
sary to be able to meet the challenges of the world 
with enthusiasm and confidence. 

The music program in each Waldorf school re-
flects the specific skills, talents, and interests of 
the class teachers and of the music faculty. The 
size and configuration of the school building, the 
number of students, and the funding available also 
play a role. In every school, however, is the reali-
zation that music is necessary and essential to the 
entire Waldorf school experience. 

What follows is a general overview of the Waldorf 
music curriculum. It briefly describes the music 
activities in each grade in view of the understand-
ing of child development that underlies Waldorf 
Education. What is done in each grade builds upon 
the work of the previous year, deepening and 
broadening the skills and experiences already ac-
quired. 

It is in the early grades that Waldorf music educa-
tion can look most different from traditional music 
education. It is not obvious that the children are 
acquiring musical skills. They are not yet reading 
traditional notation or keeping time to a strong 
beat. In the teaching of music, as in all Waldorf 
pedagogy, there is an awareness of the im-
portance of bringing the right thing at the right 
time. 

The first grader, for example, is at a particular 
point in his evolution as a human being. What is 
brought to him as musical experience must be ap-
propriate to his stage of development. The young 
child does not experience music as an adult does. 
He is still living musically in a world of sound, 
tone, and rhythm that is, as yet, unformed and un-
differentiated.  

The teacher must bring something appropriate to 
the child and bring it with reverence, imagination, 
and enthusiasm. The aim is not simply to teach 
children to sing and to play music, but to awaken 
qualities of soul. 

Grade One 

The six- or seven-year-old, still fresh from the spir-
itual world, is just beginning her evolution as a hu-
man being. She is “unfinished” and open to the 
outside environment. She experiences music as a 
surrounding, permeating force and feels that “the 
music sings me,” rather than “I sing the music.” 
Singing freely in the “mood of the fifth”—
pentatonic melodies that employ open intervals of 
the fifth, moving around the central tone A—brings 
this floating, unfinished quality that is appropriate 
for the first grader. 

A variety of instrumental sounds are used for “tone 
color” and mood only, not to accompany the sing-
ing with harmony or beat. The children sing songs 
about nature, the seasons, and the magical world 
of elves, gnomes, and fairies. Movement, dances, 
and song games address the in- and outbreathing 
qualities we strive to nurture both on the physical 
and the soul level. 

In most schools, the first graders first learn to play 
a Choroi interval flute and then the pentatonic 
flute. These simple wooden flutes possess only the 
tones of the scale that create the larger, open in-
tervals. Often the lyre is introduced in grade one. 
Improvisational games and activities are used ex-
tensively, and, above all, the experience of listening 
is cultivated. 

Grade Two 

Here, music continues to be presented so that it 
appeals to the feeling life of the child. Music in the 
“mood of the fifth” is gradually replaced by more 
purely pentatonic melodies. By the end of second 
grade, there are pentatonic songs that have a defi-
nite tonic ending—pentatonic major on G and pen-
tatonic minor on E. The songs are about nature and 
the seasons, and also about the saints, heroes, and 
fable characters whom the children encounter in 
their main lesson blocks. 

http://waldorfmusic.org/author/andrea-lyman/
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Work on the Choroi pentatonic flute and lyre is con-
tinued, as is the development of soul breathing. The 
second graders explore the polarities and contrasts 
in music, between listening and making music, high 
and low tones, loud and soft, fast and slow, and the 
exploration of various tone colors. This happens, still 
without the use of formal musical terms, still in the 
realm of feeling. Improvisation is continued. Some 
preparatory experiences are introduced as a prelude 
to composition and traditional notation, which begin 
formally in grade three. 

Grade Three 

During the third grade, most children go through the 
inner transformation that Rudolf Steiner called the 
“nine-year change.” The child incarnates more fully 
into the physical body, leaves the magical world of 
early childhood, and experiences himself as an inde-
pendent being separate from the world. A number of 
new musical experiences are now appropriate: sing-
ing songs in a major diatonic key; playing the Choroi 
diatonic C-flute; and learning the rudiments of musi-
cal notation, though in an imaginative way. The key-
note C is central now, providing a “landing,” or 
grounding point, for the child who is at this stage in 
the incarnating process. 

Sacred songs and folk songs are important, as are 
songs about house building, cooking, gardening, and 
telling time—key subjects in the third-grade curricu-
lum. As preparation for part-singing, the children 
learn songs in which they can experience call-and-
response, drones, antiphony, ostinatos, and other 
steps toward singing in harmony. They make music 
lesson books that contain their growing musical vo-
cabulary and that show their new skills in reading 
and writing traditional musical notation. 

The musical element of rhythm tied to beat is intro-
duced in the third grade. Steiner speaks of beat as 
“driving us into our bones,” so that it is now appro-
priate for the nine-year-old who is entering more 
deeply into the physical body and the material world. 
Simple percussion instruments are used to explore 
beat, rhythm, and other qualities of tempo. 

For the younger child, performing for an audience 
engenders too much self-consciousness—literally. It 
is more appropriate to “share” the class workings at 
an assembly or other small classroom venue for par-
ents with the children in their own circle, rather than 
facing an audience, whose gaze and focus is on 
them. After the nine-year change, the child’s aware-
ness of her own individuality has developed suffi-
ciently to meet this experience in a healthy way. 

Grade Four 

Having gone through the nine-year change, fourth 
graders are ready for another new set of musical 
experiences. If the proper preparation has been 
provided for part-singing and harmony, the chil-
dren will now be able to sing simple rounds, can-
ons, descants, and quodlibets (partner songs) with 
grace and ease. Holding on to one’s own part while 
listening to the other and to the whole is challeng-
ing, and the fourth grader is now ready to take on 
such an activity. 

The curriculum includes the Norse myths, local ge-
ography, and local history. The children can learn 
their state song, local folk songs, and songs having 
to do with their regional geography. What they sing 
should express their growing strength and vitality 
and also their deepening inner life. Songs in minor 
and major keys are utilized, and the moods they 
engender are explored. 

In most schools, children start to play a stringed 
instrument, usually the violin, in the fourth grade. If 
this has begun in grade three, then the fourth 
grade can be the time when some students opt for 
the cello or viola. Work on the C-flute is continued, 
incorporating harmony parts to accompany the 
singing, or part reading on the flute itself. Various 
keys and their accidentals are learned on the flute. 
In some schools, students work with instruments 
connected to the local culture: the ukulele in Ha-
waii, the hammered dulcimer in Appalachia, or the 
guitar in the West, for example. 

The fourth graders continue their study of music 
notation, with the main lesson block on fractions 
nicely complementing the learning of the time sig-
natures. Various meters are experienced and stud-
ied. By the end of the year, the children should be 
able to sight-read simple melodies, both vocally 
and instrumentally. 

Since the children have “landed” in a world where 
music is a more external reality, deeper work with 
an instrument can begin. Private lessons, regular 
practice, and the striving for excellence, while 
hardening and stressful for the younger child, are 
now—well after the nine-year change—appropriate 
and manageable. 

The child by the end of grade four has acquired 
important basic musical skills. The children of 
course come with differing musical aptitudes, so 
that their levels of skill will vary.   



 

And some children will have had the advantage of 
musical experiences and education outside of 
school. In a Waldorf school, however, the assump-
tion is that every child has the innate capacity to 
sing and to make music and that this capacity 
should be developed as much as it can be. 

The music curriculum in the upper grades of the 
Waldorf school brings the children ever more so-
phisticated and challenging musical experiences, 
but experiences that are appropriate to their stages 
of development. 

In Waldorf schools in the United States, American 
geography is also an important study block in the 
fifth grade. The rich American folk music tradition 
provides many songs and accompanying song 
games that are suitable for grade five. Examples of 
such song games are “Alabama Gal,” “Shoo Fly,” 
and “Godling, Godling.” These can be sung in two 
or three parts, so that the children develop skill in 
singing together in harmony. Many folk songs are 
either in the pentatonic scale or in one of the tradi-
tional modes. These tonalities are precursors to our 
more familiar major and minor scales and lend 
themselves well to improvisation. 

Grade Five 

In Waldorf circles, grade five—the fulcrum point of 
the grade school years—is usually referred to as 
“the Golden Age of Childhood.” The children realize 
or approximate a certain harmony and balance in 
their physical and emotional development. In addi-
tion to the study of ancient India, Persia, Mesopota-
mia, and Egypt, the study of the magnificent and 
inspirational culture of ancient Greece and the 
Greek ideal of grace, beauty, and balance is at the 
heart of the fifth-grade curriculum. The children 
strive toward this harmony, and their musical activi-
ties reflect and support this. Appropriate songs—
such as “Glorious Apollo,” “Fair Moon,” and “Iona 
Gloria”—are songs that bespeak harmony and bal-
ance in form. 

In Waldorf schools in the United States, American 
geography is also an important study block in the 
fifth grade. The rich American folk music tradition 
provides many songs and accompanying song 
games that are suitable for grade five. Examples of 
such song games are “Alabama Gal,” “Shoo Fly,” 
and “Godling, Godling.” These can be sung in two 
or three parts, so that the children develop skill in 
singing together in harmony. Many folk songs are 
either in the pentatonic scale or in one of the tradi-
tional modes.  
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These tonalities are precursors to our more familiar 
major and minor scales and lend themselves well to 
improvisation. 

The children also study the basic principles of com-
position, learning how to create a score using the 
traditional notation that was introduced in grade 
three. Scales, as well as modes, are studied, and 
the musical key signatures are explored more 
deeply. This study includes the Circle of Fifths, one 
of the theoretical wonders in music and a founda-
tion for the study of relationships in music scale 
tonalities.  

The Circle of Fifths is a basis for the study of music 
theory in the later grades. Rudolf Steiner suggested 
that purely conceptual music theory is best brought 
at around age sixteen or seventeen.* Thus, for the 
fifth grader the Circle of Fifths should be presented 
in an imaginative and artistic way. The freehand 
geometry block in grade five provides an excellent 
opportunity for such a presentation. One can have 
the children create beautiful forms within the Cir-
cle of Fifths, indicating the relationships of the in-
tervals and the key progressions. 

The children may begin to study an orchestral in-
strument other than the violin or cello, such as the 
clarinet or flute. Or the string program can be ex-
panded to include the bass viol. String ensembles 
of varied skill levels are formed. 

In many schools, the children continue work on the 
diatonic Choroi flute, and, in others, the recorder is 
introduced. Some music teachers bring the alto re-
corder first, since its range is more like that of the 
fifth grader’s singing voice, and—because it is a 
new instrument with a new tuning and fingering— 
everyone can start afresh together, working from a 
common ground of experience. It is also possible to 
start with the soprano recorder only, or with both 
instruments. 

Grade Six 

In grade six, the children study ancient Rome. 
Therefore, this is the time for them to experience 
the Latin language through the many wonderful 
Latin songs and rounds available. During this study 
of Rome, songs that lend themselves to marching 
are particularly well suited to the sixth grader. 
Marching patterns and forms can be created to-
gether by the students and teacher and carried out 
with precision and intention while singing.  



 

Creating these exact forms echoes what the chil-
dren are doing in the grade six geometry block, 
where they are studying classical Euclidean geome-
try and using compasses and protractors. 

The Middle Ages is another focus of study in the 
sixth-grade main lesson. The music curriculum can 
draw on the vast and rich repertoire from medieval 
music history. The voices of most of the children 
are still pure and unchanged, and singing plain-
chant or Gregorian chant is a form and style per-
fectly suited for them at this time. “Pange Lingua,” 
“Ut Queant Laxis,” and the Kyrie from the “Missa 
Cunctipotens Genitor Deus” are wonderful exam-
ples of plainchant, a vocal musical form that ex-
presses the important reverential aspect in medie-
val life. 

If any children are experiencing the onset of the 
voice change of puberty, one can provide them 
with musical experiences in which they, too, feel 
successful and empowered. Girls’ voices begin to 
change at this time, as well, but their vocal shift is 
not nearly as dramatic as that of the boys. The 
changing male voice is often very limited in its 
range. Creating drones or ostinatos for a song is a 
way to give the boys something they can success-
fully sing, which not only contributes greatly to the 
musical experience itself, but also is in keeping 
with the style and quality of medieval music. Other 
aspects of music important during the Middle Ages 
are covered, such as the relationship of text to mu-
sic, the spread of music around Europe, and the 
beginnings of notation and its development. 

Grade Seven 

A focus of study in grade seven is the Renais-
sance— a period of cultural rebirth, world explora-
tion, and discoveries in science, astronomy, and 
other areas. The students experience the rich vocal 
and instrumental repertoire of the age. Since the 
recorder was an important instrument during the 
Renaissance, the seventh graders continue to play 
music for that instrument, with all four standard 
versions of the instrument—soprano, alto, tenor, 
bass—now having been introduced. 

Many of the children, both boys and girls, experi-
ence the changing voice during this year. While 
their vocal instrument is delicate and fragile at this 
time, it is very important that they continue singing 
through the change. Much can be lost if the voice 
goes unexercised. The music teacher honors the 
process of change, explains it, assists it, and sup-
ports it by providing music that the cambiata 
(changing voice) can successfully sing.  
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Songs with a limited vocal range in the middle to 
lower parts serve this. As mentioned earlier, the use 
of ostinatos and drones can help these changing 
voices find their way in the choral setting and feel 
empowered in their contributions.  

Grade Eight 

The eighth grade is a year of challenges and chang-
es. The students study the great revolutions— Amer-
ican, French, Russian, and Industrial—and the hu-
man striving after freedom and the realization of 
ideals. In their own development, the students are 
reaching the end of the seven-year cycle that began 
at age seven and are now entering adolescence. 

The music during grade eight attempts to meet this 
turbulent, often disturbing, always inward, quality of 
the budding adolescent. It should reflect the pro-
found changes that the student is going through in 
his experience of the world and of himself. Music 
with deep meaning and striving must be the basis 
of the musical experience during this special time. 
Ponderings about death, loss, and the struggle to 
know oneself can be brought in song to meet this 
inward process. “Ich Lebe Mein Leben,” “Immortal 
Bach,” and the “Winterreise” song cycle by Schubert 
all speak to these universal human questions. 

Ensemble work is important in the eighth grade. 
Students of similar skill levels can form string quar-
tets and other smaller groups, including vocal en-
sembles. In many schools, the students in the upper 
grades form an orchestra, which can undertake 
larger instrumental works. These various ensembles 
provide music for school festivals and special events 
throughout the year. They may also perform in the 
larger community, at a nursing home, for example, 
at community fairs, or at another school. Such per-
formances give the students the experience of shar-
ing their creative endeavors for the benefit of the 
larger whole. Sharing the gift of oneself in this way 
fosters a healthy sense of service to humanity. Also, 
ensemble work provides eighth graders practice in 
working with others to achieve a common goal. 

Music in the Waldorf curriculum seeks to bring the 
living, healing presence of music into the life of the 

child and gives him an opportunity to experience 
both his own individuality and his relationship to 

community. It provides a chance for the expression 
of the soul, a discipline for achieving skills and 

goals, and contributes to the awareness of what it 
means to be truly human.  

(http://waldorfmusic.org/let-there-be-music-the-music-
curriculum-in-the-waldorf-school-grades-1-8/) 


